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Most col | ege courses require at |east one textbook; sone
cl asses enploy no texts, but these are in a distinct mnority.
Wth rising college text costs, students raise concerns about
texts they are asked to buy. This essay discusses the various
uses textbooks serve and offers insight into selection criteria.

Text books commonly serve as a suggested way of teaching
cl asses; nost text authors are or were coll ege teachers and their
witing suggests a way of choosing froman enornous array of
choices in any field as well as a preferred sequence of that
chosen material. Such texts commonly offer teachers and students
citations to other related material to be used as course suppl e-
mentary data or as supporting data for the clains the text author
nmakes.

Texts, especially at the introductory |level, serve as a
gui de to discipline nomencl ature, exposure to basic field depend-
ent theories, and exposure to applications of theories expressed
inthe text. In some classes, texts are witten so that one text
is used as a nonencl ature and theory introduction and anot her
text provides case studies [applications]. Instructors need to
exerci se great care when such dual texts do not share the same
aut hor or publisher as basic assunptions in these resources nay
not coi nci de and/ or basic termnol ogy may be divergent causing
potential reader anxiety.

Text books al so serve as a common body of research in a field

that all students share. |In sone cases, this collection of know



| edge is adequate for the class; in other cases, what is in the
text serves as a starting point, a platformfromwhich instructor
and student leap further into reserve readi ngs and/or individual
research readi ngs to grasp nore sophisticated/ detail ed/technical

i nformation.

Sone textbooks serve to bridge nmulti-disciplines. An
exanple in ny field of communication is one textbook in Famly
Communi cation in which there are four authors: one is a sociol o-
gist, another is a psychologist, a third is a therapist, and the
fourth focuses on comruni cation variables. In such interdisci-
plinary cases, authors need to be careful to coordinate nmulti-
field citations so as to not cause reader confusion or anxiety.

Sone texts becone outdated quickly; others endure.

Qut dat edness occurs, in part, due to a field in which innovations
and di scoveries are rapidly energing; other texts becone outdated
due to emergi ng new and revi sed theories explai ni ng occurrences.
Sone texts never go out of date; these are sem nal works whose
val ue to schol ars remai n constant.

Text sel ection denmands that many questions be asked: (1)
just how current/cutting edge does a text need to be to serve the
readers and to fulfill course requirenents? (2) How nuch det ai
and vol unme of infornation does a text need to provide? (3) how
advanced and sophisticated a reading level will the intended
readers possess? and (4) Are there other educational resources
avai | abl e to suppl enent intended texts?

Students need to let instructors know if they sense that the



texts used in their classes seeminsufficient in sophistication,
breadth, or depth; appear overly conpl ex; seemunduly vol um nous;
appear too sinplistic; or seemtangential to the maj or course
thrust. |Instructors need to articulate to students what the text
selection criteria were; howthe text(s) fit the purposes of the
instructor and the course.

Text books are the |link between students, instructors, and
scholars in the field of inquiry. They are one of the nmany ways

to include students in the fabric of schol arship.



