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Col | ege academ c advi sors percei ve thensel ves and are seen
by students in various ways. Advisor self perceptions stemfrom
a variety of factors including: (1) how advisors interpret their
advising role; (2) what training and/ or guidance are provided to
advi sors; (3) what expectations admnistrators and col | eagues
have for advisors; and (4) what recognition and/or rewards are
avail abl e for conpetent or exenplary advising. Student percep-
tions of advisors arise fromperceptions of: (1) advisor interest
in the advising task and in individual students; (2) advisor com
petence; (3) advisor availability, patience, and preparation; and
(4) advisor personality.

Advi sors need training and gui dance to do a conpetent job.
Neither faculty nor staff advisors cone to the task naturally
abl e to advise conpetently. Advisors need to |earn the content
and procedure of their task; they need to acquire and refine
their interpersonal skills; and they need to |l earn how their role
fits into both the institution's mssion and in students' |ives.
Such advi sor preparati on demands resources [ie: noney, time, and
patience]; trying to advise w thout adequate preparation portends
nightmarish results for students. Students need and deserve
conpetent advising. MNot all faculty or staff are tenperanental ly
suited for advising. Such faculty/staff and their students woul d
both be well served by those not suited for advising being alter-

nately assigned to other duties.



Advi sor/ advi see partnerships can range fromfornal, inper-
sonal , infrequent, uninspiring exercises to infornmal, friendly,
frequent, rewardi ng and enjoyabl e rel ationshi ps. The responsi -
bility for the outcone is nmutual between advi see and advi sor.
Neither party should allow the other to abrogate, truncate, or
negl ect good advising. Advisors need to firmy, but tactfully,
demand that students enter the advising arena prepared, focused,
and alert. Advisees nust denand that their advisors be informed,
avail abl e, prepared, focused, and alert.

Advi sors are resource people. They are expected to know t he
school's rules, procedures, tine tables, and policies. These
need to be transmtted to students, when possible, before trouble
occurs. Advisors need to be cogni zant of program policy, and
procedure changes. They are expected to keep abreast of graduate
school possibilities for interested students. Advisors need to
be aware of current enpl oynent denmands, avail able positions, and
job market trends in their fields.

Advi sors are student advocates. They are there to intercede
whenever students need help in negotiating bureaucratic red tape
or arbitrary or capricious instructors, admnistrators, or staff
nmenbers. Students in need of assistance need sonmeone to point
the path to appropriate help and to see that relevant aid is
offered without hassle or trial. Students deserving exceptions
to normal rules or procedures need advi sors to grease the wheel,
when appropriate, for such action. Students nust cone to see

their advisors as being interested in their welfare above rul es



or procedures when at all reasonable. Advisors are intended for
seeing that rightful outcones are nade possible.

Advi sors are referral resources. Advisors nust be cogni zant
of canpus and community resources avail abl e to students havi ng
needs beyond advisors' skills. Students need advi sors whom t hey
can trust. Advisors need to be able to refer students to others
who can hel p or guide students to solve non academc difficulties
they may be experiencing. Students' academc performance is
inexorably tied to howthe rest of their |ives are progressing.
Students' teacher, peer, famly, ronmantic, and enpl oynent rel a-
tionshi ps; their physical, nental, enotional, and spiritual
health; their out-of-class activity; financial well being; test
anxi ety; hone sickness; and pre-graduation anxieties are al
germane to an advisor's role. Many of these circunstances
require referral to other professionals; but it is the advisor's
initial understanding, enpathy, and conpetent referral that is
the key to student well being. Students who do not really know,
trust, and frequently interact with their advisor sel domseek the
hel p they need and deserve.

Lastly, advisors are friends. Students typically enter
col l ege fearful, lonely, confused, in a strange environnent, and
in need of an anchor (their advisor) to provide stability,
assurance, consistency, an outlet for frustrations, soneone to
hear themout and to answer questions, and to be a source of

confidential guidance, affirmation, and support.



